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Abstract 
This research explores English teachers’ perceptions and 

experiences in integrating Artificial Intelligence (AI) tools into primary 

and secondary English language instruction. Using a qualitative 

narrative approach, data were collected through semi-structured 

interviews with six teachers across educational levels. The findings 

reveal that teachers generally perceive AI positively, recognizing its 

potential to enhance student engagement, provide personalized 

feedback, and support the development of vocabulary, grammar, 

speaking, reading, and writing skills. Tools such as Quizizz, 

Grammarly, ChatGPT, and Google Assistant were found to foster 

learner autonomy and confidence. However, challenges persist, 

including limited infrastructure, time constraints, and varying levels 

of digital literacy. Teachers also expressed concerns about 

overreliance on AI, reduced critical thinking, and diminished student 

originality. The research concludes that while AI offers valuable 

pedagogical support, its effective integration requires thoughtful 

planning, ethical awareness, and institutional backing. 
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Introduction 

In today’s rapidly evolving educational landscape, the integration of technology has become 

essential to ensure effective teaching and learning. This is particularly relevant in English 

language instruction, where educators are expected to adapt their methods to suit the 

characteristics of Generation Z students who are highly familiar with digital tools such as 

smartphones, tablets, and laptops. These learners are accustomed to accessing various 

applications, including those for entertainment, fitness, and education, which opens 

opportunities for more engaging and personalized learning experiences. To meet these 

demands, educators are encouraged to implement media-based learning strategies that 

incorporate audio, visual, and audiovisual elements. Such applications are effective in 

delivering authentic English language materials and enhancing learner motivation, 

engagement, and collaboration (Muslimin and Ivone, 2024). Beyond traditional media, 

Artificial Intelligence (AI) has emerged as a transformative tool in language education. AI can 

support students who lack access to adequate learning resources or literacy skills, offering 

features that enhance listening, speaking, reading, grammar, and writing. 

Several studies have demonstrated the positive impact of AI on language learning. Duolingo, 

for instance, has been found to maintain high learner motivation through its gamified and 

flexible design (Smith and Peters, 2024). Platforms like Kahoot foster student interaction and 

comfort through game-based learning (Licorish et al., 2018). AI technologies also offer 

personalized and adaptive learning experiences across all language skills (Gomathi et al., 

2023). However, educators must be prepared to use these tools effectively and understand 

the pedagogical considerations involved in AI-supported instruction (Son, Ružić, and Philpott, 

2023). In practice, AI tools such as ELSA Speak, Perplexity, ChatGPT, Grammarly, and 

Hemingway Editor have shown promise in supporting various aspects of English learning. 

These tools facilitate conversational practice, material creation, and individualized tutoring 

(Arbi and Kunci, 2024). AI can also track writing progress and offer creative prompts (Jalilov, 

2024), while ChatGPT enhances learner engagement and self-regulation (Al-Khresheh, 2024). 

Nonetheless, concerns remain regarding the potential for academic dishonesty and 

knowledge deterioration (Al-Khresheh, 2024). 

AI also plays a significant role in delivering diverse information and improving instructional 

effectiveness (Ali, 2020). ChatGPT’s conversational capabilities have been shown to boost 

student motivation and involvement (Daulay and Ginting, 2024). EFL students have responded 

positively to AI-powered tools that support self-regulated learning and achievement (Wei, 

2023). The use of ChatGPT has also been linked to increased motivation to speak English, 

emphasizing usability and learner control (Zhou et al., 2024). When guided by values of 

pluralism and social justice, ChatGPT can support tailored explanations and learner-directed 

knowledge creation (Alm and Watanabe, 2023). Moreover, collaboration between teachers 

and AI tools like Google Assistant has helped students improve pronunciation through 

modeled speech (Ji, Han, and Park, 2024). Despite these promising findings, several gaps 

remain in the literature.  

While many studies focus on the benefits of AI, few explore its long-term implications. Key 

areas requiring further research include dependency on AI tools, the impact on social 

interaction, challenges in implementation, technological knowledge of educators, and the 

potential for academic dishonesty. There is limited understanding of how reliance on 

platforms like ChatGPT and Duolingo may affect students’ independent learning skills (Al-

Khresheh, 2024; Daulay and Ginting, 2024). The influence of AI on peer collaboration and 
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classroom dynamics is underexplored (Zhou et al., 2024). Specific obstacles faced by 

educators in integrating AI into teaching practices need to be identified (Wei, 2023; Ji, Han, 

and Park, 2024). The role of teachers’ digital literacy in maximizing AI’s effectiveness warrants 

closer examination (Son et al., 2023). The ethical implications of AI use in language learning, 

particularly regarding integrity, remain insufficiently addressed (Al-Khresheh, 2024; Daulay 

and Ginting, 2024; Gomathi et al., 2023). 

Recent scholarship has also emphasized broader pedagogical and ethical considerations in 

AI-supported language learning. For instance, teacher adaptability and responsiveness to AI 

platforms are crucial for successful implementation, especially in diverse classroom contexts 

(España-Delgado, 2023). Digital tools have been shown to foster learner autonomy and 

engagement when used strategically (Faizin, 2020; Munawir and Hasbi, 2021). However, 

ethical concerns such as data privacy, student agency, and the risk of overdependence on 

automated feedback remain central to current debates (Pham, 2022; Pham, 2023). The 

influence of AI on peer collaboration and classroom dynamics also warrants attention, as it 

may reshape traditional interaction patterns (Shin and Lee, 2023; Tao, 2019). Moreover, 

institutional readiness and teacher training are essential to ensure sustainable and responsible 

AI integration (Novanti et al., 2024; Hadi and Junor, 2022). These perspectives reinforce the 

need for a balanced approach that combines technological innovation with human-centered 

pedagogy. 

To gain a deeper understanding of how Artificial Intelligence (AI) is shaping English language 

instruction in primary and secondary education, this study explores the perspectives and 

experiences of English teachers who have engaged with AI tools in their classrooms. By 

examining their perceptions, usage patterns, and the practical realities they face, the research 

seeks to uncover both the pedagogical benefits and the systemic challenges of AI integration. 

Accordingly, the following research questions are formulated to guide the inquiry: 

1. How do English teachers in primary and secondary schools perceive the use of 

Artificial Intelligence (AI) in English language teaching? 

2. What types of AI tools are utilized by teachers, and how do these tools impact 

students’ learning outcomes in vocabulary, speaking, reading, and writing? 

3. What challenges do teachers face in implementing AI-based English instruction, 

particularly regarding infrastructure, time constraints, and digital literacy? 

This research explores the impact of Artificial Intelligence (AI) on English language learning 

in primary and secondary schools, uniquely focusing on the lived experiences and 

pedagogical reflections of teachers a perspective often underrepresented in current literature. 

While existing research predominantly centers on student outcomes or technological 

affordances, this investigation foregrounds educators' voices to uncover how AI reshapes 

instructional practices, classroom dynamics, and professional identity. 

By synthesizing qualitative insights into teachers’ perceptions, adaptations, and ethical 

concerns, the research offers a novel contribution to the discourse on AI in education: it 

bridges the gap between technological innovation and human-centered pedagogy. 

Furthermore, the research aims to generate context-sensitive strategies for the responsible 

and effective integration of AI, particularly in linguistically and culturally diverse learning 

environments. This approach not only enriches theoretical understanding but also informs 

policy and practice with grounded, practitioner-informed recommendations. 
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Method 

This research employed a qualitative research approach to explore the impact of Artificial 

Intelligence (AI) in English language learning from the perspective of teachers in primary and 

secondary schools. The researchers adopted a narrative research design, which focuses on 

capturing participants’ lived experiences through storytelling and personal reflection 

(Mackiewicz, 2018; Lewis, 2015; Tashakkori, 2010). This approach is suitable for 

understanding how teachers perceive and implement AI tools in their instructional practices. 

Data were collected through semi-structured interviews with six English teachers from various 

educational levels, elementary, junior high, and senior high schools. Interviews were 

conducted both in person and via Google Forms to ensure flexibility and accessibility. The 

interview questions focused on teachers’ experiences using AI, the types of tools employed, 

perceived benefits, and challenges encountered during implementation. To ensure validity, 

responses were reviewed and confirmed by participants before analysis. 

The six teachers were chosen through purposive sampling to represent different educational 

levels (elementary, junior high, and senior high) and language skills taught (vocabulary, 

grammar, speaking, reading, and writing). They also reflected varying levels of AI expertise, 

ranging from beginner users of tools such as Quizizz and Wordwall to more advanced users 

of applications like Grammarly, ProWritingAid, and ChatGPT. This ensured diversity of 

perspectives and experiences in AI integration. The following table presents the demographic 

and professional profiles of the teacher participants: 

Table 1. Background of Participants 

 

Name (Code) Gender Type of Education Roles 
Skills Taught  

in English 

 
T1 (WR) 

 
Female 

 
Elementary School 

 
Teacher 

 
Vocabulary 

T2 (DZ) Male Junior High School Teacher Grammar 

T3 (IN) Female Junior High School Teacher Vocabulary 

T4 (IL) Female Junior High School Teacher Speaking 

T5 (NV) Female Senior High School Teacher Reading 

T6 (HN) Female Senior High School Teacher Writing 

 
The data analysis followed the stages of data reduction, data display, and conclusion drawing 

as outlined by Daniel (2018). Each teacher’s response was thematically analyzed and 

interpreted in relation to existing literature to identify patterns, insights, and contextual 

challenges. This method enabled the researchers to construct a comprehensive 

understanding of how AI is perceived and utilized in English language instruction across 

different educational levels. 

Results and Discussion 

This section presents the results of interviews with English teachers from primary and 

secondary schools, aiming to answer the three core research questions of this study. The 

findings reveal how teachers perceive the use of Artificial Intelligence (AI) in English 

instruction, the types of AI tools they commonly employ across different language skills, and 
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the practical challenges they face in implementing these technologies. Each theme is 

discussed in relation to existing literature to provide a deeper understanding of AI’s role in 

classroom practice. 

Table 2. Sample of Data Analysis 

 

Data 

 

Code 

 

Sub themes 

 

Categories 

 

“…started using Quizizz, everything 

changed. The game-like format made 

them excited to participate, and they 

didn’t even realize they were 

memorizing new words.” 

T1 

Increased engagement, 

playful learning, 

improved vocabulary 

retention 

Teachers’ 

Perceptions of AI 

in Vocabulary 

Learning 

“…always remind them to ask why 

something is wrong. AI can correct, but 

it can’t replace the explanation a 

teacher gives.” 

T2 

Instant feedback, 

grammar awareness, 

teacher guidance 

Pedagogical Role 

of AI in Grammar 

Instruction 

“…their own, and that gives them 

confidence. But I do worry that if they 

rely too much on AI, they might stop 

thinking critically.” 

T3 

Safe space for shy 

learners, confidence 

building, concern about 

critical thinking 

Balancing AI 

Support and 

Cognitive 

Development 

“…Google Assistant, they started 

practicing pronunciation more often. 

They weren’t afraid of being judged, 

because the AI doesn’t laugh or 

criticize.” 

T4 

Pronunciation practice, 

non-judgmental 

feedback, confidence in 

speaking 

AI as Emotional 

and Technical 

Facilitator in 

Speaking 

“…ask questions and get quick 

answers, which is helpful. But I always 

tell them: don’t just copy. Use it to 

explore, not to escape thinking.” 

T5 

Reading comprehension 

support, exploration, 

ethical awareness 

Responsible Use of 

AI in Reading 

Instruction 

“…using Hemingway Editor and 

Grammarly. Their sentences are 

clearer, more structured. But 

sometimes, their writing starts to 

sound the same as the AI’s voice, not 

their own.” 

T6 

Improved clarity and 

structure, risk of losing 

originality 

AI in Writing 

Development and 

Student Identity 
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Teachers’ Perceptions of AI Integration in English Language Instruction 

The integration of Artificial Intelligence (AI) into English language teaching has sparked varied 

responses among educators, particularly in primary and secondary schools. In this study, 

teachers generally expressed positive perceptions, viewing AI as a helpful tool that enhances 

instructional delivery, increases student engagement, and supports language skill 

development. Their reflections reveal how AI is gradually becoming embedded in classroom 

practice, shaping both teaching strategies and learner experiences. Based on the interview 

results from the respondents, as follows: 

T1: “At first, my students were easily distracted during vocabulary lessons. But when I started 

using Quizizz, everything changed. The game-like format made them excited to participate, 

and they didn’t even realize they were memorizing new words. It felt like learning through 

play, and that made a big difference.” 

 

Based on the interview with T1, an elementary school teacher, it can be described that the 

use of Artificial Intelligence (AI) through platforms like Quizizz has had a significantly positive 

impact on student engagement in vocabulary learning. Prior to integrating technology, T1 

observed that students were easily distracted and showed little enthusiasm during lessons. 

However, after implementing Quizizz, the classroom atmosphere became more interactive and 

enjoyable. The game-like format offered by Quizizz made students feel as though they were 

playing rather than engaging in formal learning. This created a low-pressure learning 

experience, encouraging active participation and helping students memorize new vocabulary 

more effectively without realizing it.  

 

This approach demonstrates that AI can serve as a motivational learning medium, especially 

for young learners who benefit from visual and competitive stimulation to maintain focus and 

interest (Liu et al., 2025). T1’s statement also indicates that AI supports not only cognitive 

aspects but also affective dimensions of English language learning, such as enjoyment, 

confidence, and emotional engagement. Therefore, integrating AI into vocabulary instruction 

at the elementary level can be an effective strategy to enhance overall learning quality. 

 
T2: “I’ve been using Grammarly to help my students with grammar. It’s great because they 

get instant feedback, but I always remind them to ask why something is wrong. AI can correct, 

but it can’t replace the explanation a teacher gives. It’s a tool, not a teacher.” 

 

T2’s statement shows that the use of Artificial Intelligence (AI), particularly Grammarly, has 

provided tangible benefits in teaching English grammar at the secondary school level. T2 

believes that Grammarly’s automatic correction feature helps students quickly and 

independently identify their mistakes, thereby accelerating the learning process and improving 

their grammatical awareness. However, T2 also emphasizes the importance of the teacher’s 

role in guiding AI use. He recognizes that while AI can correct errors, it cannot explain the 

reasoning behind them in a contextual and pedagogical way. Therefore, he consistently 

encourages students not only to accept corrections but also to ask why something is 

considered incorrect (Phalaguna, 2025). 

This perspective reinforces the idea that AI should be positioned as a learning aid, not a 

replacement for the teacher’s role. AI can strengthen the learning process, but deep 

understanding still requires human interaction, contextual explanation, and reflective 

approaches that only educators can provide. Effective AI integration must be accompanied by 
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digital literacy and pedagogical awareness so that students become not just users of 

technology, but also critical and independent learners. 

T3: “Some of my students are shy and afraid of making mistakes. With AI apps, they can 

practice vocabulary on their own, and that gives them confidence. But I do worry that if they 

rely too much on AI, they might stop thinking critically. That’s something I try to balance.” 

 

T3’s statement reveals that the use of Artificial Intelligence (AI)-based applications in English 

language learning can provide a safe space for students who are shy and afraid of making 

mistakes. With self-paced practice features, students can study vocabulary independently 

without social pressure, which helps boost their confidence. This shows that AI can support 

the affective dimension of learning, especially for students who need a more personal and 

judgment-free approach.However, T3 also expresses a valid concern: excessive reliance on 

AI may hinder students’ critical thinking skills. If students depend too heavily on automated 

answers, they may lose the motivation to analyze, evaluate, or build understanding on their 

own. Therefore, T3 strives to maintain a balance between technological support and cognitive 

development (Zakaria et al., 2025). 

This perspective highlights the need for thoughtful pedagogical strategies when integrating AI 

into the classroom. Teachers must actively guide students to become not just users of 

technology, but reflective and critical learners. AI can be an effective tool for building 

confidence, but it must be used proportionally to avoid weakening students’ reasoning 

abilities. 

T4: “Speaking is the hardest skill for my students. But when I introduced Google Assistant, 

they started practicing pronunciation more often. They weren’t afraid of being judged, because 

the AI doesn’t laugh or criticize. It gave them a safe space to try, and that’s what they needed.” 

 

T4’s statement highlights a common challenge in English language learning: speaking is often 

the most difficult skill for students to master. T4 observed that many of her students felt 

awkward and afraid of making mistakes when speaking in front of others, especially due to 

fear of being judged or laughed at by their peers. To address this barrier, T4 utilized Google 

Assistant as a pronunciation practice tool. By using AI, students were able to practice speaking 

independently without social pressure. The AI provided nonjudgmental feedback, creating a 

safe and supportive learning space where students could try and improve their speaking skills. 

This was especially valuable for shy students or those with anxiety about public speaking. 

T4’s experience demonstrates that AI can serve as both an emotional and technical facilitator 

in language learning (Al-husban, 2025).  

In addition to supporting linguistic aspects like pronunciation, AI also helps build students’ 

confidence. However, its effectiveness still depends on how teachers guide its use 

pedagogically. In this context, AI is not just a technological tool, but also a means to foster 

courage and independence in oral communication. 

T5: “ChatGPT helps my students understand reading texts better. They ask questions and get 

quick answers, which is helpful. But I always tell them: don’t just copy. Use it to explore, not 

to escape thinking. AI should support learning, not replace it.” 

 

T5’s statement reflects the use of Artificial Intelligence (AI), specifically ChatGPT, as a learning 

aid in English reading instruction at the senior high school level. T5 observed that students 

became more active in understanding reading texts because they could ask questions and 
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receive quick answers. This indicates that AI can encourage exploration and deepen students’ 

comprehension of the material. However, T5 also emphasized the importance of ethical 

awareness and critical thinking when using AI. She consistently reminded students not to 

simply copy answers from AI, but to use the technology as a tool for exploration that 

strengthens their thinking process. In her view, AI should support learning, not replace it 

(Melisa et al., 2025). 

This perspective highlights the need for critical pedagogical guidance when integrating AI into 

reading instruction. Teachers play a vital role in shaping responsible learning attitudes so that 

students become not just consumers of information, but also active thinkers and processors. 

With the right approach, AI like ChatGPT can serve as a catalyst for more reflective, 

independent, and meaningful learning. 

T6: “I’ve seen real improvement in my students’ writing since they started using Hemingway 

Editor and Grammarly. Their sentences are clearer, more structured. But sometimes, their 

writing starts to sound the same as the AI’s voice, not their own. I want them to use AI, but 

still keep their identity.” 

 

T6’s statement shows that integrating Artificial Intelligence (AI) into English writing instruction 

has had a positive impact on students’ writing quality. By using Hemingway Editor and 

Grammarly, students are able to produce clearer, more structured sentences and avoid 

technical errors. AI helps them understand key aspects of writing, such as clarity, coherence, 

and appropriate academic tone. However, T6 also raises an important issue regarding 

authentic student expression. She observed that some students begin to lose their unique 

writing style because they follow AI suggestions too closely. Their writing tends to sound 

uniform, more like the AI’s voice than their own. This raises concerns that uncritical use of AI 

may diminish creativity and students’ courage to express ideas authentically (Bahari, 2025). 

This perspective emphasizes that AI should be used as a supportive enhancement tool, not 

the primary driver of the writing process. Teachers play a crucial role in guiding students to 

preserve originality and expressive freedom while using technology to improve technical 

quality. With a balanced approach, AI can become a partner in developing literacy without 

erasing the personal voice of the student. 

The integration of Artificial Intelligence (AI) in English language teaching has brought 

meaningful changes across educational levels, as reflected in teachers’ experiences. From 

elementary to senior high school, AI tools like Quizizz, Grammarly, Google Assistant, ChatGPT, 

Hemingway Editor, and others have enhanced student engagement, confidence, and technical 

accuracy in learning vocabulary, grammar, speaking, reading, and writing. Teachers observed 

that AI creates safe spaces for shy learners, offers instant feedback, and encourages 

independent exploration. However, they also voiced concerns about overreliance, loss of 

critical thinking, and diminished originality. Across all cases, educators emphasized that while 

AI is a powerful support tool, it must be guided by thoughtful pedagogy to ensure it 

complements not replaces human reasoning, creativity, and meaningful learning. 

Variations in AI Tool Usage and Their Impact on Students’ English Language Skill Development 

Teachers across different educational levels have begun integrating a range of AI tools into 

their English language classrooms, each serving distinct pedagogical purposes. From 

vocabulary games to grammar checkers and speech assistants, these tools offer diverse 

functionalities that shape how students engage with and improve their language skills. The 
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following section explores how specific AI applications such as Quizizz, Grammarly, Google 

Assistant, ChatGPT, and Hemingway Editor have influenced student outcomes in vocabulary 

acquisition, speaking fluency, reading comprehension, and writing clarity. Based on the 

interview results from the respondents, as follows: 

T1: “I started using Wordwall to teach vocabulary, and it really changed the atmosphere in my 

classroom. The interactive games made students more engaged, especially those who usually 

struggle with memorization. They began using new words more confidently, and I noticed 

their retention improved significantly. 

 

T1’s statement highlights the positive impact of using Wordwall as a vocabulary learning tool 

in the classroom. Wordwall offers interactive game formats that significantly enhance student 

engagement, especially for those who previously struggled with memorizing vocabulary. 

Through a fun and competitive approach, students became more active participants and didn’t 

feel burdened by the task of learning new words. T1 also observed an increase in students’ 

confidence when using new vocabulary in communication. This indicates that Wordwall not 

only supports content mastery but also encourages students to apply their knowledge in real 

contexts. Moreover, vocabulary retention, students’ ability to remember and use words over 

time, improved notably after using the tool (Oktarini et al., 2025). 

Overall, T1’s experience affirms that game-based AI tools like Wordwall can be an effective 

strategy in English language instruction, particularly for vocabulary development. By creating 

an interactive and enjoyable learning environment, teachers can bridge cognitive challenges 

while fostering stronger motivation among students. 

T2: “My students often had trouble with sentence structure and coherence. I introduced 

ProWritingAid to help them revise their writing. It didn’t just correct errors, it showed them 

patterns and gave suggestions. Over time, they became more aware of how to build better 

sentences and started editing their own work more thoughtfully.” 

 

T2’s experience highlights the pedagogical value of using ProWritingAid to support students’ 

writing development, particularly in the areas of sentence structure and coherence. Initially, 

students struggled to construct clear and logically connected sentences. By integrating 

ProWritingAid into the revision process, T2 provided learners with more than just automated 

corrections the tool offered insights into writing patterns, stylistic weaknesses, and structural 

inconsistencies. This approach empowered students to move beyond surface-level editing. 

As they engaged with the tool’s suggestions, they began to recognize recurring issues in their 

writing and developed a deeper understanding of how to organize their ideas more effectively. 

Over time, this led to increased metacognitive awareness, where students not only corrected 

their mistakes but also reflected on their writing choices. T2 observed a shift in students’ 

attitudes, as they became more intentional and independent in revising their work (Adelia and 

Irawati, 2025). 

Overall, this case illustrates how AI tools like ProWritingAid can function as scaffolding 

mechanisms, guiding students toward greater autonomy and precision in writing. When used 

thoughtfully, such tools can enhance students’ ability to self-edit and internalize key principles 

of effective written communication. 
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T3: “Pronunciation was a major challenge for my students. I used Elsa Speak to give them 

real-time feedback. They enjoyed the scoring system and kept practicing to improve. Even the 

quiet ones became more confident in speaking, and their fluency noticeably improved.” 

 

T3’s experience demonstrates how Elsa Speak can effectively address students’ challenges 

in pronunciation and speaking fluency. Recognizing that pronunciation was a persistent 

obstacle, T3 integrated Elsa Speak into classroom practice to provide real-time, individualized 

feedback. The app’s scoring system introduced a gamified element that motivated students 

to engage in repeated practice, transforming a traditionally intimidating skill into a more 

enjoyable and goal-driven activity. One of the most notable outcomes was the increased 

confidence among quieter students, who typically hesitated to speak in class. The non-

judgmental nature of the AI tool allowed them to rehearse without fear of criticism, creating 

a psychologically safe space for oral language development. As students continued to use the 

app, their fluency improved, and they became more willing to participate in spoken tasks 

(Indrayani et al., 2025). 

This case illustrates how AI-powered pronunciation tools like Elsa Speak can serve as 

empowering platforms for learners, especially those who struggle with self-expression. By 

combining immediate feedback with motivational design, such tools help foster consistent 

practice, build learner autonomy, and enhance overall speaking performance in English 

language classrooms. 

T4: “To support reading comprehension, I encouraged students to use YouGlish. It helped 

them hear how words from their reading texts were pronounced in authentic contexts. This 

not only improved their listening skills but also made them more curious about how language 

is used naturally.” 

 

T4’s experience highlights the strategic use of YouGlish to enhance students’ reading 

comprehension by connecting textual input with authentic pronunciation. By encouraging 

learners to explore how words from their reading materials are spoken in real-life contexts, 

T4 bridged the gap between written and spoken language. This approach not only supported 

vocabulary recognition but also deepened students’ understanding of meaning through 

auditory reinforcement. The exposure to natural speech patterns and varied accents helped 

improve students’ listening skills, making them more attuned to how English is used beyond 

the classroom. Moreover, the authentic examples sparked curiosity and engagement, 

prompting students to explore language use more independently. They began to ask 

questions about tone, usage, and context indicators of growing linguistic awareness (Budianto 

et al., 2024). 

Overall, T4’s integration of YouGlish demonstrates how AI tools can serve as multimodal 

learning aids, enriching reading instruction by incorporating auditory input and real-world 

relevance. This method fosters both comprehension and motivation, encouraging learners to 

see language as a dynamic and lived experience. 

T5: “I introduced QuillBot to help students learn how to paraphrase and summarize texts. It 

was especially useful for teaching academic writing and avoiding plagiarism. I always asked 

them to compare the AI’s version with their own and reflect on the differences. It helped them 

understand how to express ideas in different ways. 
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T5’s experience demonstrates the pedagogical value of using QuillBot to support students in 

developing paraphrasing and summarizing skills, two essential components of academic 

writing. By introducing the tool, T5 aimed to help students not only avoid plagiarism but also 

learn how to express ideas in varied and original ways. QuillBot’s AI-generated suggestions 

provided students with alternative sentence structures and vocabulary choices, offering a 

practical model for rephrasing content. Importantly, T5 encouraged students to critically 

compare the AI’s output with their own versions. This reflective practice fostered deeper 

awareness of linguistic choices and helped students recognize the nuances of meaning, tone, 

and clarity. Rather than relying passively on the tool, students were guided to engage actively 

with the revision process, which strengthened their analytical thinking and writing autonomy 

(Herda et al., 2025). 

Overall, this case illustrates how AI tools like QuillBot can function as scaffolding instruments 

in academic writing instruction. When paired with teacher-led reflection, they not only enhance 

technical skills but also cultivate students’ ability to express ideas with originality and 

precision. 

T6: “Many students were intimidated by citation rules in academic writing. I used Scribbr’s AI 

citation tool to simplify the process. It helped them format references correctly and 

understand the importance of academic integrity. Now, they’re more confident in citing 

sources and writing research papers.” 

 

T6’s experience underscores the role of Scribbr’s AI citation tool in demystifying the often 

intimidating process of academic referencing. Many students initially struggled with citation 

rules, which are typically perceived as complex and rigid. By introducing an AI-powered 

citation assistant, T6 was able to simplify this aspect of academic writing, making it more 

accessible and less overwhelming for learners. The tool provided structured guidance and 

automated formatting, allowing students to generate accurate citations in various styles (e.g., 

APA, MLA, Chicago) with ease. More importantly, it served as a learning aid, helping students 

not only complete their assignments correctly but also understand the principles of academic 

integrity and the ethical use of sources. 

As a result, students became more confident in citing references and showed greater 

independence in writing research papers. T6’s approach illustrates how AI tools can function 

as supportive scaffolds in academic writing instruction, reducing cognitive load while 

reinforcing essential academic conventions. When integrated thoughtfully, such tools can 

empower students to write with both technical accuracy and ethical awareness. 

Based on the six interview responses, it is evident that teachers are creatively integrating 

various AI tools to enhance students’ English language skills across vocabulary, speaking, 

reading, and writing. One teacher used Wordwall to make vocabulary learning more engaging, 

helping students especially those with memorization difficulties retain new words more 

confidently. Another employed ProWritingAid to improve sentence structure and coherence, 

guiding students to recognize patterns and revise their writing more thoughtfully. For speaking 

skills, Elsa Speak provided real-time pronunciation feedback and motivated even shy learners 

to practice and gain fluency.  

In reading instruction, YouGlish exposed students to authentic pronunciation in context, which 

not only sharpened their listening skills but also sparked curiosity about natural language use. 

QuillBot was introduced to teach paraphrasing and summarizing, encouraging students to 

reflect on AI-generated alternatives and develop original expression in academic writing. 
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Lastly, Scribbr’s AI citation tool helped demystify referencing rules, boosting students’ 

confidence in maintaining academic integrity and producing well-cited research papers. 

Together, these narratives illustrate how AI tools, when thoughtfully implemented, can 

support diverse aspects of language learning while fostering autonomy, engagement, and 

ethical awareness. 

Practical Challenges in Applying AI Tools for English Learning 

While AI tools offer promising innovations for enhancing English language instruction, their 

implementation in real classroom settings is not without obstacles. Teachers often face 

practical challenges that hinder the seamless integration of these technologies, particularly in 

relation to limited infrastructure, time constraints, and varying levels of digital literacy. These 

barriers can affect both the consistency of AI usage and the depth of student engagement, 

requiring educators to adapt creatively while navigating systemic limitations. Based on the 

interview results from the respondents, as follows: 

T1: “In my school, we only have one computer in the classroom, and the internet connection 

is unstable. I wanted to use AI tools like Quizizz or Grammarly more often, but it’s hard when 

students can’t access devices consistently. Sometimes I have to turn it into a group activity 

just so everyone gets a chance.” 

 

T1’s experience reveals a significant infrastructural barrier in implementing AI-based English 

instruction. With only one computer available in the classroom and an unreliable internet 

connection, access to digital tools such as Quizizz and Grammarly becomes inconsistent and 

limited. These constraints hinder the teacher’s ability to integrate AI meaningfully into daily 

lessons, especially when students cannot engage individually with the technology. As a 

workaround, T1 resorts to group-based activities to ensure that all students have some 

exposure to the tools, although this compromises the personalized learning experience that 

AI platforms are designed to offer (Zhang et al., 2025). This case underscores the importance 

of equitable access to digital infrastructure as a foundational requirement for successful AI 

integration in language education. Without adequate devices and connectivity, the pedagogical 

potential of AI remains underutilized, particularly in resource-constrained school 

environments, 

 
T2: “The curriculum is already packed, and I barely have time to finish the required materials. 

Integrating AI tools takes extra time setting them up, explaining how they work, and guiding 

students through them. I believe they’re useful, but realistically, it’s hard to fit them into a 

tight schedule.” 

 

T2’s account highlights time constraints as a major challenge in implementing AI-based 

English instruction. Despite recognizing the potential benefits of AI tools, T2 struggles to 

integrate them due to an already packed curriculum and limited instructional time. The 

process of setting up the tools, introducing their functions, and supporting students in using 

them effectively requires additional time and planning resources that are often scarce in a 

rigid academic schedule. This situation reflects a broader issue faced by many educators: the 

tension between innovation and curriculum demands. While AI tools can enhance learning, 

their successful integration depends on having sufficient time not only for technical setup but 

also for pedagogical alignment. Without adjustments to teaching loads or curriculum flexibility, 

teachers may find it difficult to adopt new technologies consistently, even when they are 

motivated to do so (Mokhtar and Foo, 2025). 
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T2’s experience underscores the need for institutional support and time allocation if AI is to 

be meaningfully embedded in classroom practice. Without such support, the promise of AI-

enhanced learning risks being underutilized due to practical limitations in teachers’ daily 

routines. 

T3: “I’m not very tech-savvy myself, so I often feel unsure when trying new AI tools. I’ve used 

Grammarly and ChatGPT, but I still worry I’m not using them to their full potential. I wish there 

were more training sessions for teachers, not just on how to use the tools, but how to 

integrate them meaningfully.” 

 

T3’s experience highlights a common challenge among educators: limited digital literacy and 

a lack of confidence in using AI tools effectively. Although T3 has experimented with platforms 

like Grammarly and ChatGPT, there remains a sense of uncertainty about whether these tools 

are being used to their full pedagogical potential. This reflects a broader need for professional 

development programs that go beyond basic technical training. T3 emphasizes the importance 

of learning not just how to operate AI tools, but how to integrate them meaningfully into 

instructional design and classroom practice. Without structured support and ongoing 

guidance, teachers may hesitate to explore new technologies or fail to maximize their benefits 

(Zhang et al., 2025). This case underscores the need for institutional investment in teacher 

training, ensuring that educators are equipped with both the technical skills and pedagogical 

strategies necessary to implement AI tools with confidence and purpose 

 
T4: “Some of my students don’t know how to navigate basic features on AI apps. When I 

introduced a writing assistant, they got confused with the interface and didn’t know how to 

interpret the feedback. I had to slow down and teach them step by step, which took more 

time than expected.” 

 

T4’s experience highlights a critical challenge in AI-assisted language instruction: students’ 

limited digital literacy. When introducing a writing assistant, many students struggled to 

navigate its basic features and interpret the feedback it provided. This lack of familiarity with 

AI interfaces created confusion and slowed down the learning process. To address this, T4 

had to provide step-by-step guidance, which required more instructional time than originally 

planned (Kim et al., 2024). 

This situation underscores the importance of digital readiness in maximizing the benefits of 

AI tools. Without foundational skills in using educational technology, students may become 

overwhelmed or disengaged, reducing the effectiveness of the tool itself. T4’s case suggests 

that successful AI integration depends not only on the tool’s capabilities but also on 

preparatory support and scaffolding to ensure learners can interact with the technology 

confidently and meaningfully. 

T5: “I teach in a rural area where internet access is unreliable. Even when students have 

smartphones, they can’t always use AI tools because of data limits or signal issues. It’s 

frustrating because I know these tools could help them, but the environment doesn’t support 

it.” 

 

T5’s experience highlights a significant environmental and infrastructural barrier to 

implementing AI-based instruction in rural educational settings. Despite having students with 

access to smartphones, the lack of stable internet connectivity and limited data availability 

severely restricts their ability to engage with AI tools. This situation reflects a broader issue 
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of digital inequality, where technological innovations in education are not equally accessible 

to all learners due to geographic and socioeconomic constraints (Ahiaku et al., 2025). 

T5 expresses frustration, knowing that AI tools could enhance learning outcomes but 

recognizing that the local environment does not support their consistent use. This 

underscores the need for context-sensitive educational planning, where the deployment of 

digital tools must be aligned with the realities of the learning environment. Without reliable 

infrastructure, even the most promising technologies risk becoming ineffective or 

exclusionary. T5’s case calls attention to the importance of policy-level interventions and 

investment in rural connectivity to ensure that all students can benefit from AI-enhanced 

learning opportunities. 

T6: “Using AI is exciting, but it also requires careful planning. I can’t just plug it into a lesson 

and expect it to work. I need time to align it with learning goals, prepare backup plans in case 

of technical issues, and make sure it doesn’t replace real thinking. That kind of preparation 

takes time I don’t always have.” 

 

T6’s experience emphasizes the importance of intentional planning when integrating AI tools 

into English instruction. While the teacher finds AI exciting and potentially transformative, they 

caution against assuming that these tools can be seamlessly inserted into lessons without 

thoughtful preparation. Effective use of AI requires time to align the tool’s functions with 

specific learning objectives, anticipate possible technical disruptions, and ensure that 

technology supports rather than replaces critical thinking and authentic student engagement 

(Shi et al., 2025) 

This perspective highlights a deeper pedagogical concern: the need to maintain instructional 

integrity while adopting new technologies. T6’s reflection suggests that meaningful AI 

integration is not just a technical task but a strategic instructional decision. Without sufficient 

time for planning and reflection, teachers may struggle to use AI tools in ways that truly 

enhance learning. Therefore, this case underscores the need for professional support 

structures, such as collaborative planning time and training, to help educators implement AI 

responsibly and effectively within their curriculum. 

The six interview responses reveal a multifaceted set of challenges faced by teachers in 

implementing AI-based English instruction. Limited infrastructure, such as unstable internet 

and insufficient devices, especially in rural or under-resourced schools, restricts students’ 

access to AI tools and forces teachers to adapt with group-based activities. Time constraints 

also emerge as a major concern, with packed curricula leaving little room for integrating new 

technologies, which require setup, explanation, and alignment with learning goals. 

Additionally, both teachers and students often struggle with digital literacy some educators 

feel unsure about maximizing AI’s potential, while students may find interfaces confusing and 

need step-by-step guidance.  

Environmental factors like poor connectivity and data limitations further hinder consistent use, 

despite the clear pedagogical benefits. Moreover, teachers emphasize that AI cannot be 

simply inserted into lessons; it demands thoughtful planning to ensure it supports rather than 

replaces critical thinking. These insights underscore the need for institutional support, 

targeted training, and equitable access to digital resources to fully realize the promise of AI in 

English language education. 
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The findings suggest that AI tools can enhance student engagement, confidence, and skill 

development when guided by thoughtful pedagogical strategies. However, effective 

implementation requires institutional support, teacher training, and ethical safeguards. 

Policymakers and school leaders should prioritize digital literacy programs for educators, 

ensure equitable access to AI technologies, and develop guidelines that promote responsible 

use. Integrating AI in education must be approached not merely as a technical upgrade, but 

as a transformative shift that respects teacher agency and student integrity. 

Conclusion 

This research shows that Indonesian English teachers perceive AI as a valuable support for 

enhancing engagement, feedback, and language skill development, though they remain 

cautious about risks such as overreliance and reduced originality. By examining diverse tools 

and teaching contexts, the findings answer the three research questions: teachers view AI 

positively yet critically, they employ varied applications that improve vocabulary, grammar, 

speaking, reading, and writing, and they face challenges of infrastructure, time, and digital 

literacy. These insights suggest that future educational strategies and resource allocation 

should prioritize balanced integration, investment in training and infrastructure, and ethical 

guidance to ensure AI complements human-centered pedagogy and strengthens learner 

autonomy and classroom interaction. 
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